Several studies on student activism and/or unrest have been published in the last decade. They have tried to understand the socio-economic background of student activism, attitudes and value patterns among students, ideological consciousness, and leadership styles, particularly in relation to strikes and other forms of student agitations. For example, Mishra (1975) found that most student activists engaged in non-political social and cultural activities came from upper middle class homes. On the other hand, those active in direct action tended to come from lower middle class homes. Anderson and Pant (1970) found that three out of four contestants to the key offices of various student unions in Allahabad University belonged to high castes.
Ross's Student Unrest in India: A Comparative Approach seeks to put the Indian student unrest in a comparative perspective. She gives interesting case studies of organization and strategy of student actions and strikes at universities in Karnataka during the period 1962-64. One of the strikes in 1962 was concerned with the organization of youth festival and another was a protest against enhancement of tuition fees. The author has given details about each of such strikes and has tried to understand them from sociological, psychological, and organizational points of view. The data also provide insight into the various techniques employed by the student activists in their confrontation with educational and political administrators. Altbach's Turmoil and Transition: Higher Education and Student Politics in India is a collection of essays and case studies on Indian universities and student politics. The introduction by Edward Shils and a long essay on student politics and higher education in India by Altbach provide background material to other studies in the work. Shinde's Political Consciousness among College Students is a survey of students' political behaviour at Shivaji University in Maharashtra. The data were collected during 1963-64 on political reading habits; participation in discussions, meetings, political parties, and elections; political attitudes and aspirations; and student movement and political conciousness. The three books together throw light on students' agitational and political behaviour and contribute to our understanding of the dynamics of student activism as it was emerging during the 1960s.
Ross throws interesting light on the types of student activists in Bangalore. Broadly speaking, three types of student activists emerged:
1. Student activists who were protected by their family influence. They formed the bulk of the activists.
2. Activists who were overwhelmed by their family and other social pressures and felt defeated.
3. Though small in number, professional student leaders with considerable skill formed the core of student leadership.
In his introduction to Altbach's book Edward Shils describes the new type of student as more of a stranger in collegiate and university environment. He feels less at ease. His poor linguistic training places him in a very diifficult situation. Reading rooms are bare, sitting rooms are uncomfortable. He likes to hang about the college either because he has not taken the degree or because he just likes to do so. Under such conditions, the aggressiveness, otherwise free-floating and objectless, takes a definite form. He will not accept authority. The participation of Indian students in the civil disobedience movement was a product of the refusal to be involved in the world of impersonal bureaucratic rule.
The studies highlight an important fact that the bright students, who are mostly drawn from the upper middle class, are also leaders in other fields. It appears that the two kinds of student activities, one academic and the other political, lead to two kinds of social situations. The economically and socially better off and academically alive and active students are more likely to enter services and professions and the socially and economically weaker students may provide recruits to active politics. The two groups, travelling in different routes, may later meet in the management of the polity and economy of the country, one as administrators and technologists and the other as party functionaries, ministers, members of legislatures, etc. The system of higher education in India, therefore, is creating not only gaps between privileged elites and other sections of the students, but also a dichotomy in the socio-political system. It is no wonder that politicians are generally suspicious of administrators and bureaucrats and vice versa.
Causes of Unrest
Analysing the causes of student unrest, Ross has concluded that widespread activism is growing in countries with high and low standards of living. A common feature in either case is of many students not finding satisfactory careers. The students suffer from boredom. Often, they have no clear conception about the meaning of higher education. The Indian student is still part of a somewhat authoritarian and usually large family. He reduces his frustrations and tries to attain independence by releasing his pent-up feelings in college demonstrations rather than by challenging the family. The student culture also gives him a much needed, if temporary, identification and a new loyalty. Comparing the Indian scene with that in some other countries, Ross concludes that much of the student unrest around the world is leading towards reforms in education.
The search for fun outside home indicates alienation from the traditional home and family. It may also reflect resentment against authoritarian practices at home. The resentment-generated aggression is probably released by participating in student agitations. This is further supplemented by the students' growing alienation from the system of education. However, there is a difference between unrest in developing countries and that in affluent countries. Primarily, youth alienation in developing countries stems from growing economic difficulties, administrative, political, and education systems, and socio-economic deprivations. The unrest therefore, indicates a desire for reforming the educational system to bring it in line with socioeconomic aspirations. On the other hand, unrest in developed countries is probably due to a crisis in values.
Right to Demonstrate
Twenty-five of 96 student demonstrations were classified by Ross as having no rational purpose. Organized student indiscipline, although disturbing to the establishment, may be a much-needed safety valve for releasing pentup emotions.
Indian students have come to regard students' unions as a bargaining counter. Ross found some union leaders who stayed on the campus for many years. They often did the negotiations with university authorities on behalf of the students. It seems that the students' belief in their right to demonstrate and their ability to alter their fate through collective action are important factors in initiating demonstrations.
The fact that quite a few student demonstrations are triggered off by trivial issues suggests that the unrest is a symptom of deep malady which has strong emotional undercurrents. The system, which generated resentment and strong emotions, itself was unhurt. On the other hand, agitations on concrete issues such as increased tuition fees provide education in active politics. The students learn to organize and monitor. A sense of fulfilment is generated and this enhances their ability to control their fate. Such participation as shown elsewhere (Mehta, 1976) works to strengthen students' personal and social efficacy and prepares them to enter active politics later.
Economic Conditions
The worsening economic conditions emerge as an important source of student unrest, one of them being enhanced tuition fees. Ross gives an interesting example of a strike on this issue. The students showed brilliant tactics and were supported by strong public opinion which resulted in forcing the government to reverse its decision on fees. In this connection, it is necessary to understand that the students function in a society of scarcity (Weiner, 1962) . The extremely poor living conditions under which students live was shown by a 1955 survey of hostels in Calcutta where 40 per cent of the students were undernourished and 33.3 per cent lived on less than Rs. 30 a month. Altbach shows that poor academic standards and inadequate facilities alone do not generate student unrest since upwardly mobile working class students often study under difficult conditions yet are unwilling to risk their careers for political involvement. Related directly to the economic problems are the difficult conditions under which many Indian students study. In urban institutions they must live in crowded rooms with unsanitary conditions. In addition, such deprivations as poor quality food, inadequate hostels, and overcrowded libraries increase frustration and alienation.
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Despite the irrelevance of the Indian educational system, it is interesting to find some students perceiving it as an instrument to secure social and economic mobility. Probably this aspiration is shared by the students initially. However, as they come in contact with the hard reality of educated unemployment and other difficulties, they come to realize that education does not lead them anywhere, certainly not towards lucrative careers. This may be more true of students from middle classes who might aspire more than students from poorer classes. The latter category of students might perceive education as an instrument for social and economic advancement. Growing unemployment among the educated is bound to change this aspect when more and more students join the ranks of unemployed.
Educational System
The educational system tends to increase student restlessness since it neither captures the interest of students nor does it encourage them to acquire knowledge. Most university teachers today teach in the same way and by the same methods which were current twenty or thirty years ago. Ross found that 80 per cent of the students could hardly locate a teacher who was successful in creating an interest in his subject. Altbach analyses the Indian context and tries to relate student politics to the system of higher education. Structurally the Indian higher education has changed relatively little to meet the challenges of modernization and technology. Administratively the system remains largely modelled after the University of London. The existing colleges have not kept pace with advances in science or technology, and inadequate facilities and a low number of qualified teachers have caused further difficulties.
Lack of interest in teaching and outmoded curricula and methods also suggest in a way that teachers are as alienated from the system of education as the taught. It seems that both teachers and students are alienated from the social and educational systems for more or less similar reasons. It is difficult to expect that a sub-system would improve itself without perceptible improvement in the larger system. Inadequate facilities in colleges and universities are a reflection of larger socioeconomic problems. Unless the social issues are tackled, it would be difficult to bring about lasting reforms and qualitative improvement in the educational system.
The growing economic difficulty and the broadening social base of higher education is highlighted in DiBona's study (in Altbach's book) of Allahabad University. While more students from socially and economically weaker sections are entering universities, the new entrants still belong to the upper strata of the society. University students are largely drawn from middle and upper middle classes. It is a different matter that the middle class as a whole is getting pauperized because of increased cost of living. Families of this class send their children to colleges and universities at considerable personal sacrifice. However, their aspirations are not met by the prevalent educational system. They want their children to earn enough to repay the cost of education. This seldom happens and creates resentment among parents.
DiBona gives an interesting case study of the elite and masses in Indian higher education. The regional character is emphasized to the detriment of its cosmopolitan past. The shift from English to vernacular as the medium of instruction, ideological affiliations of the locality for faculty recruitments, affiliation of outside colleges, student disturbances, and the relation of higher education to the state and central governments are some of its important features. The toppers chose English and Sanskrit. Thus, the elites among the students had English medium education during the early part of the 60s. Third divisioners were admitted to science courses for the first time, indicating transition of the university from an elitist to a mass institution. The expenditure per student between 1939 and 1956 remained around Rs. 500 a year despite a four-fold price increase in the same period. The teacher-student ratio has doubled between 1926 and 1956 . In 1924 per cent of the students at the university resided in hostels, whereas in 1956 the ratio of hostellers was only about 30 per cent. The increasing number has meant curtailment in sports and athletic activities. As a result the most popular pastims is strolling, gossiping, or lounging about. Teachers complain bitterly of the selfishness of others or the students crowding their classes. Students were found humiliating their teachers. Instead of using the campus intellectuals for implementing state and national plans, the teachers felt alienated. Viewed from the perspective of alternate values, students' and teachers' protests may be dynamic efforts to seek new solutions to personal, institutional, and social problems. Education in such an environment cannot but curtail the student's effectiveness in the national arena. Singh's paper (in Altbach's work) throws light on processes by which the students get involved in the power game of politicians.
Small Group Orientations and Political Consciousness
Most studies have documented the fact that several student agitations during the period 1969-75 had unimportant issues for their origin. Ross found that 71 out of 97 demonstrations were due to educational problems. Altbach found weak ideological orientation among student activists, a large number of whom were motivated by non-ideological considerations. Desai (1969) has suggested that these student activists are preoccupied with small group orientation. Preoccupation with non-issues also suggests lack of principles and ideological considerations among the student activists. Spencer (1970) found that the activists and leaders were no more politically conscious than the general student.
Near about the same time as some of the studies reported in the two books of Ross and Altbach, Shinde made a study of Shivaji University students. He found widespread educational, scientific, and political interest in the students, particularly among male students. Seventy-three per cent of the male and 49 per cent of the female students read political literature; 84 per cent of the male and 35 per cent of the female students were reported attending political meetings. His findings suggest substantial political consciousness among college students. Siddiqui and Akhtar (1959) found the so-called indisciplined students-the activistshaving low need for achievement and high need for power and affiliation, suggesting some kind of traditional and conservative mentality in them. The college students in general, as Ruhela (1969) found, were aware of modern values. However, in practice, they followed traditional norms of behaviour. The student activists could not participate effectively in representative forums in the university (Mehta, 1977) . They appeared to be motivated by small, and sometimes personal, considerations without thinking about the larger issues of education and the society.
Small issue orientation and conservative mentality are also reflected in low risk taking tendency among the students. Gangrade (1970) found the middle class parents encouraging their children to take up security-oriented, riskavoiding jobs in the government. Business careers, for instance, did not attract them.
In the context of small group orientations and on ideological tendencies among the students, Shinde's study strikes a different note. The widespread political consciousness probably suggests that the students are getting politi-cized and that non-issue induced agitations may take a turn to politically induced agitations.
Profile of Unrest
Student activism has often been made use of by politicians to further their own interests. The alienated and angry youth sometimes gets stimulated to agitate on small issues and even on non-issues. However, student activism became meaningful and socially purposeful because of its contact with meaningful political-civic activities. Participation in such activities, like election campaigns, tend to enhance the sense of political efficacy, political involvement and awareness and consciousness. Such democratization may raise the level of student activism from petty issues to a meaningful level. The politically conscious and efficacious youth can play a very useful role.
Much water has flown down the Ganga since these books were published. However, they do make important contributions to our understanding of the dynamics of student activism. For a proper understanding of the phenomenon, continuous and indepth social and psychological analyses would, however, be needed.
